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(http://murray.harvard.edu), offers information about the normative development 
of African American adolescents. Such existing datasets offer the opportunity to pose 
new questions that can be answered through previously collected data (e.g., Fredricks & 
Eccles, 2006). Jennifer Fredricks and Jacquelynne Eccles looked at whether extracurricu-
lar activities were associated with beneficial outcomes (and answered in the affirmative).

REVISIT AND RESPOND

zz Give examples of gatekeepers (people who can give permission for research to take 
place) in a school and for a sports team. Explain the difference between active and 
passive consent. What does it mean when you ask for the child’s assent? About 
what age do researchers normally consider asking for the child’s assent? Explain 
why active consent of parents/guardians is almost always required with children.

DECEPTION AND ITS ALTERNATIVES
One aspect of research that receives careful attention in the IRB review process is 
deception. Deception can take a variety of forms. At one end, it is minor, for example, 
when describing the study in general terms so that participants are not fully informed 
about the research goals. This form of deception is often called passive deception (as 
introduced in Chapter 3), which has also been described as deception through omission 
(Kimmel, Smith, & Klein, 2011). At the other end, deception can take the form of inten-
tionally misleading participants about the goals of the research, giving false feedback about 
the participant’s performance, or using a confederate in the study, among other examples. 
This kind of deception is typically called active deception (also introduced in Chapter 3), 
which has also been described as deception by commission (Kimmel et al., 2011).

In some sense, to the extent that hypotheses are not revealed, all research could be 
said to include deception (Kimmel et al., 2011). Out of the ethical and procedural dif-
ficulties involved with deception, alternatives have emerged; these include simulations, 
approaches to studying real behavior including ethnography and participant observa-
tion; and consent to concealment (Sieber, 1992). When participants are told that some 
information about the study will be withheld until the study’s completion, this is called 
consent to concealment. Sieber (1992) raised several questions she hopes researchers 
will ask before engaging in research involving deception. Of these, the most important 
may be the following: “Is the study of such overriding importance and so well designed 
that deception is justified?” (p. 70).

In some cases, the answer to that question may be “yes.” An example is a study of 
real versus imagined gender harassment (Woodzicka & LaFrance, 2001), in which the 

Consent to 
concealment: a 
type of deception 
in which consent 
is obtained when 
some information 
is withheld from 
the participant.
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